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1. Introduction 

At MTGS, we provide full-time education for pupils of compulsory school age construed in 
accordance with section 8 of the Education Act 1996. Our aim is for pupils to achieve 
intellectual breadth and depth through the curriculum while developing a love for learning. 
We strive to challenge all girls at the right level so that each individual learns to take pride in 
her work and attains the highest levels of which she is capable. In doing so we take account 
the ages, aptitudes and needs of all pupils, including those with an Education, Health and 
Care (EHC) plan and Special Educational Needs (SEND). Girls are encouraged to enjoy 
learning, have high expectations of themselves, to take increasing responsibility for their 
own learning and to learn to work in co-operation with one another. The curriculum is 
designed to develop students' ability to think independently rather than promote mere 
knowledge acquisition. None of the aspects of the curriculum undermine the fundamental 
British values of democracy: the rule of law, individual liberty, and mutual respect and 
tolerance of those with different faiths and beliefs. Indeed, the curriculum actively 
promotes fundamental British Values. 

COVID-19 – In light of the prevailing COVID pandemic, where pupils have missed out on any 
aspects of their curriculum, the School will make adjustments to the curriculum based on 
our on-going assessment of pupils’ learning and progress with a view to addressing any 
prevailing gaps in knowledge and skills.  Prioritisation will be given within subjects of the 
important components for progression. 

2. Aims 

The general aims of the curriculum are: 

• To provide full-time supervised education for pupils aged 11 to 18 years and to 
give them experience in linguistic, mathematical, scientific, technological, human 
and social, physical and aesthetic and creative education. (Section 8 Education 
Act 1996) 

• To be broad, balanced and relevant and should be appropriate to the needs of 
our pupils  

• To enable pupils to acquire speaking, listening, literacy, numeracy and critical 
thinking skills 

• To generate a life-long love for knowledge and learning 
• To encourage pupils to work hard and independently, to study on their own, 

think for themselves and to enjoy as many forms of learning and skills as their 
gifts allow. 
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• To encourage a set of personal values based on honesty, trust, tolerance, 
understanding, caring and respect for others paying particular regard to the 
protected characteristics set out in the Equality Act 2010 

• To achieve the best possible exam results for each pupil 
• To enable pupils to develop self-reliance, self-esteem and self-confidence 

preparing them for the opportunities, responsibilities and experiences of adult 
life in modern British Society 

• To enable pupils to use leisure time enjoyably and profitably 
• To give an informed perspective about the role of the individual in the 

community, in society, in Europe and in the World 
• To promote health and fitness 
• To prepare for the future in an increasingly technology dependent world 
• To provide pupils with knowledge that promotes their wellbeing and protects 

them from harm 
• To actively promote fundamental British Values 
• To provide equality of access and opportunity to allow all pupils to learn and 

make progress  
3. A description of the curriculum  

 
3.1. An overview 

The curriculum includes all those activities designed to promote the intellectual, personal, 
social, physical, spiritual and moral development of our pupils. It includes not only the 
formal programme of lessons but the informal programme which includes extra-curricular 
activities and all the features contributing to the school’s ethos. There is a clear scheme of 
work and policies for PSHE education, which reflects the school’s aims and includes 
Relationships and Sex Education. In addition, there is appropriate and clear guidance for 
Career’s education. Careers education at MTGS enables all pupils to identify how their own 
strengths, weaknesses and interests relate to the world of work. Pupils have access to 
impartial, up to date, accurate and individual guidance, and learn about different careers 
and opportunities. At MTGS all pupils have access to the full range of experiences provided 
in the curriculum; the staff give guidance to girls and their parents so that programmes of 
study for pupils relate closely to their interests and aptitudes. 

The curriculum at MTGS is characterised by breadth, balance, coherence, relevance, 
differentiation and progression and as such consistently leads to success in public 
examinations.  

Breadth Bringing all pupils into contact with a range of areas of learning 
(knowledge, concepts, skills and attitudes) and experience (aesthetic, 
creative and social, linguistic and literary, mathematical, moral, 
physical, scientific and technological). 

Balance  Ensuring that pupils have an opportunity to study subjects 
representative of all disciplines.  
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Coherence  Planning the curriculum as a whole, embracing the different areas of 
learning and experience, so that these do not appear as discrete and 
unconnected but as contributing to overall progress and achievement.  

Relevance  Taking into account the previous learning of pupils and their readiness 
for new experience.  

Differentiation  Matching teaching, assessment and tasks to pupils’ abilities and 
aptitudes. Differentiation requires variation in teaching approaches, 
classroom organisation and individual support as appropriate to 
pupils, taking into account pupils’ learning difficulties or disabilities 
and, where a pupil has a personal learning plan, providing an 
education which fulfils its requirements.  
 
Setting to assist differentiation takes place in Maths, while in all other 
subjects pupils are taught in mixed ability classes. Provision for gifted 
and talented pupils takes place through differentiation in the 
classroom and the wealth of extracurricular opportunities on offer. 
Pupils on the Learning Support List and EAL register will be provided 
for through in-class differentiation and, where appropriate, specialist 
support from the SEND department.  

Progression  Providing continuity within the curriculum from Year 7 to Year 13, to 
enable the pupils to learn and make progress.  

Various curricular areas reinforce and complement each other so that the concepts, skills 
and attitudes developed in one area may be put to use and provide insight in another, thus 
increasing pupils’ understanding, competence and confidence. There is a keen awareness 
amongst girls and staff of the potential for IT in the school, which is reflected in the use of IT 
across the curriculum to support learning. It is the school’s policy to encourage judicious use 
of ICT to support learning and to regularly review provision as technology develops. The 
general aims of the curriculum are recognised in each section of the school, though at the 
different stages the emphasis will vary in an age appropriate way: 

Year 7  

All subjects are taught in mixed ability form groups following the same broadly-based 
curriculum: English, Mathematics, Biology, Chemistry, Physics, two MFL ( girls choose either 
French or Spanish and either German or Mandarin) History, Geography, Religious Studies, 
Classical Studies/Latin, Art, Music, ICT, Design Technology, Physical Education, Drama, PSHE. 

Year 8  

Mathematics is taught in sets from Year 8. 

Year 9 
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Global Perspectives is introduced into the curriculum for all pupils. All girls continue to study 
at least one language as well as DT, Music, Art, Drama, Computer Science, Latin, Classical 
Studies 

Years 10 and 11 

All pupils have equal entitlement to the curriculum and follow a programme of studies 
leading generally to examination in 9 GCSE subjects. Staff advise girls on subject choices at 
GCSE level, encouraging as varied a curriculum as possible in order to allow both a wide 
choice of A-level subjects and a wide choice of career opportunities later. Parents are always 
consulted. A booklet setting out the aims and content of all subjects is available to each girl 
/parent and final decisions are made following an evening meeting involving girls, staff and 
parents. 

All girls up to Year 11 continue with English, English Literature, Mathematics, a Modern 
Foreign Language (French, Spanish or German) or Latin or Mandarin and Separate Sciences 
or Trilogy. 

In addition, either 3 subjects or 4 subjects (if Trilogy is studied)  with at least one from the 
Humanities, are chosen from the following: 

History, Geography, Classical Civilisation, Religious Studies, Latin, French, German, Spanish, 
Art and Design, Music, Design Technology, Computer Science, Drama. Physical Education, 
Business Studies and Psychology. 

Movement between sets in Mathematics and MFL occurs if staff feel that a girl would 
benefit from such a move; setting in MFL is dependent upon the structure of the option 
blocks which are created following the submission of option choices in the Spring Term of 
Year 9. 

Sixth Form – Years 12 and 13 

A booklet setting out the aims and content of all subjects is available to each girl and final 
decisions are made following an evening meeting involving girls, staff and parents. Parents 
are always consulted. Since A-levels were reformed, we encourage girls to study 3 subjects 
to A2 and an EPQ (Extended Project Qualification). 

The following subjects may be studied at A-level: 

Art and Design, Biology, Business Studies, Chemistry, Classical Civilisation, Computer 
Science, Drama and Theatre Studies, Design Technology, Economics, English Language and 
Literature, English Language, French, Geography, German, Government and Politics, History,  
Latin, Mathematics, Further Mathematics, Music, Philosophy, Physical Education, Physics, 
Psychology, Religious Studies, Spanish. 

Some subjects may be taught jointly with Merchant Taylors’ Boys’ School. 

Enrichment lessons for Years 10 & 11 enable some G&T students to study an additional 
GCSE. Please see an example of an Enrichment programme in the appendix. 
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In addition to the curriculum above, all students in the school study PSHE at the same time 
in the week allowing for the programme to be structured according to Year group and also 
for vertical lessons and discussions to take place e.g. House activities and meetings. 

3.2. SMSC statement  

Our Curriculum ensures that we support students in their spiritual, moral, social and cultural 
development. 

Spiritual Development - students are encouraged to develop their own belief systems and 
their own understanding of their place within the context of the wider world, whether faith 
based or not. Students are encouraged to discuss these, as freely as they feel able and 
comfortable. Whatever a students’ beliefs the school values of Academic, Excellence and 
Character – encourage respect for themselves, others and the environment, utilisation of 
girls’ individual talents and a contribution to the broader community as well as development 
of individual, inner strength and resilience.  

Moral Development - moral development takes the form of encouraging students to 
develop their own sense of right and wrong, based on human rights, our common humanity 
and a respect for both civil and criminal law. Students are encouraged to show respect for 
other people, paying particular regard to the protected characteristics set out in the Equality 
Act 2010 and encouraged to demonstrate respect for democracy and support for 
participation in the democratic process, including respect for the basis on which the law is 
made and applied in England. Students are also encouraged to accept responsibility for their 
behaviour, show initiative and understand how they can contribute positively to the lives of 
those living and working in the locality and to wider society.  

Social Development - social development is seen through development of social skills, 
working together in lessons, contributing to lesson discussion and communicating with 
teachers and peers. The girls are encouraged to make a positive contribution in community 
life, through the school community and the wider community to help them develop their 
self-knowledge, self-esteem and self-confidence. These experiences and their participation 
in the PSHE programme enable them to acquire a broad general knowledge of and respect 
for public institutions and services in England.  

Cultural Development - encouraging our students to recognise the value and richness of 
cultural diversity in Britain and worldwide, whilst recognising, respecting and actively 
promoting the fundamental British Values of democracy, rule of law, individual liberty, 
mutual respect and tolerance. The school’s ethos is very much one that encourages respect, 
appreciation and acceptance of all diversity. The expression of views or behaviour that 
undermines British Values is challenged. By assisting students to acquire an appreciation of 
respect for their own and other cultures, the school promotes understanding and harmony 
between different cultural traditions and between those with different faiths and beliefs. 
The school precludes the promotion of partisan political views in the teaching of any subject 
in the school; and will take such steps as are reasonably practicable to ensure that where 
political issues are brought to the attention of pupils while they are in attendance at the 
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school or while they are taking part in extra-curricular activities which are provided or 
organised by or on behalf of the school, or in the promotion at the school, including through 
the distribution of promotional material, of extra-curricular activities taking place at the 
school or elsewhere, they are offered a balanced presentation of opposing views. As part of 
its safeguarding responsibilities, the school also takes seriously its responsibility to prevent 
students being radicalised by political groups and being drawn into terrorism. 

3.3. Citizenship education  

The school acknowledges its obligation to prepare pupils to participate in society as 
responsible and well-informed citizens. The school’s many co-curricular activities contribute 
to the development of the skills and attitudes necessary to foster citizenship in pupils. Other 
areas beyond the formal curriculum in which pupils have the opportunity to develop 
citizenship skills are: 

• Through leadership roles and participation in elections. Form Captains, and house 
and school leadership teams are elected by girls and take on important community 
roles. 

• Older pupils learn to take responsibility for younger girls, for example by becoming 
Mentors and Anti-bullying Ambassadors. 

• Sixth Formers participate in community service and at all ages girls are involved in 
the school’s charity fund raising events. This enables girls to develop an awareness of 
the wider community beyond the school. 

• Speakers from a wide a range of different professions and walks of life are invited 
into school to speak to pupils. 

• The School Council enables girls to make suggestions and to put their opinions about 
issues relating to school life and therefore forms an important practical part of 
citizenship education. 

Citizenship is addressed in a range of academic subjects and most explicitly in PSHE.  

3.4. Actively promoting British Values  

We ensure our School fulfils the Government’s 2014 “clear and rigorous expectation…to 
actively promote the fundamental British values of democracy, the rule of law, individual 
liberty and mutual respect and tolerance of those with different faiths and beliefs.” In 
addition to the points described above in the SMSC Statement and the description of our 
approach to Citizenship Education, the School actively promotes British values in the 
following ways:  

• Through our core values of Academic, Excellence and Character. 
• By providing a broad and balanced curriculum throughout the Key Stages. 
• In the themes and concepts covered as part of our assembly programme. 
• In our Behaviour Policy. 
• In the PSHE curriculum. 
• By promoting critical thinking skills across the curriculum. 
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• Through School Council and Pupil Voice. 
• Through active promotion of the Equalities Act 2010. 

This approach gives pupils a range of opportunities to develop and demonstrate skills, 
attitudes and behaviours that will allow them to participate fully in and contribute positively 
to life in modern Britain. 

3.5. Protocol for dropping subjects  

A pupil may only drop or change a subject under the following circumstances: 

• it may be advisable for a pupil to lighten their academic workload by dropping the 
number of subjects studied. E.g. they drop from 9 to 8 subjects 

• it may be advisable for a pupil to maintain their workload but change the subjects 
they study e.g. at GCSE pick up a new subject such as psychology or business studies 
and drop one of their other subjects 

• a pupil may wish to change/drop one of their GCSE or A level choices shortly after 
starting their GCSEs or A levels. Please note that no changes will be allowed after 
the first 4 weeks of term. 

• it may be advisable for a pupil to pick an additional subject as part of their 
enrichment e.g 10 GCSE rather than 9 

The possibility to drop/change a subject may be raised by the pupil, the pupil’s teachers, 
tutor, parents or Head of House using the appropriate Permission Form. No changes will be 
considered unless this form has been completed. 

The issue must be considered in the first instance by the House of House who will consider 
the best academic and pastoral interest of the pupil in question as well as their overall 
academic performance based on their baseline data and RAG scores. The pupil’s Head of 
House will consult with the relevant HOD, tutor and teachers involved, as well as the 
parents, and come up with the final recommendation. This will then be passed on to the 
Academic Director who will make a final decision and keep the Head of School informed. 
The decision will be communicated by email or in person as appropriate to all parties 
(including parents), as soon as possible after the decision has been made. The Academic 
Director will also inform any changes to the timetabling team and data systems manager so 
that information on the Portal and databases can be amended.  

4. Delivery of the Curriculum: Teaching and Learning at MTGS 

In order to ensure the curriculum is delivered effectively the School seeks to create a culture 
in which learning is highly valued and well supported so that all students fulfil their potential 
and leave school with a love of learning. Learning is the central function of the School. 
Teaching is distinct from learning. The role of teachers is to facilitate the learning of the 
students. This policy sets out how teaching is to be undertaken so as to best promote 
learning. This policy also considers the role of agents other than the classroom teacher in 
the learning process. 
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4.1. Objectives in order to promote learning effectively 

A student can only be an effective learner if she is involved in the process of learning and 
can then apply that process to different contexts. To achieve this we strive to meet the 
following eight learning objectives: 

1. Students learn with a sense of purpose and are interested in the subject matter 
2. Students have a belief that their attainment is a function of the manner in which 

they approach their learning and not pre-determined by personal characteristics  
3. Students recognise that they have a range of learning skills and an awareness of 

which ones they should employ in a given context 
4. Students have a clear understanding of the success criteria when undertaking a 

learning activity 
5. Students are informed as to how well they are performing and what they need to do 

to improve 
6. Students learn in an environment which is purposeful, open, collaborative and 

respectful so that they feel safe to test their ideas, ask questions and take risks. 
Mistakes are viewed as an inherent part of the learning process. 

7. Students have access to high quality learning resources 
8. Students are set tasks which challenge all students regardless of prior learning and 

natural abilities 
 

4.2. Roles and responsibilities  

The eight student focused objectives rely on a range of agents fulfilling their roles and 
responsibilities which are designated as follows: 

4.2.1. Teachers 

The learning objectives students are working towards should be  shared with a class. 
Teachers should have high expectations of their pupils. 
 
The teacher should ensure that students are active learners by setting tasks which focus on 
the learning objectives and are both accessible and challenging to all students rather than 
merely presenting information to passive students. Teachers should set a range of different 
tasks over a unit of study. 

 
Assessment by the teacher of students' learning plays a key role in the learning process. It 
should be used to inform the teacher when planning future lessons and tasks. It should be 
used by the teacher to give informative feedback to students. Feedback should help 
students and teachers to set targets for future learning. Success criteria should be clearly 
communicated.  
 

Assessment should take place during a lesson via listening and observing students' work. In 
Senior School, each department has its own assessment policy that is approved by the 
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Academic Director and sets out the average minimum frequency a student in a given year 
group should receive written feedback from a teacher over the course of an academic year. 
Section 5 (Ensuring curriculum progress is assessed and recorded in line with our wider 
aims) of this policy and the relevant departmental assessment policy will give further 
guidance to the form written feedback should take.  
 

Teachers should provide opportunities for peer and self-assessment to encourage students 
to be reflective and to understand better success criteria. Teachers should encourage and 
support students to give constructive feedback to their peers. Both homework and 
classwork is suitable for peer or self-assessment. 
 

Dialogue between a teacher and students and between a student and other students is a 
powerful learning tool: it reveals hidden misunderstandings, is useful in ensuring targets set 
are appropriately challenging, is an essential tool for assessment and can also be used to 
promote higher order thinking. Teachers should consider carefully the questions they ask do 
not just test whether students have absorbed information. Questions in lessons should 
include open ended ones designed to uncover students' insights and misconceptions and to 
push them towards a better understanding. This also helps students to learn new ideas from 
each other. Teachers should also promote written dialogue when they mark work by 
providing opportunities for students to demonstrate they have taken on board and acted 
upon the targets they have been set. 
 

Teachers should consider the language they use. Praise should focus on the way students 
have completed a task rather than just the outcome or a student’s innate qualities. Where 
possible teachers should try and appear to include themselves in the learning journey by 
using "we" rather than "you". Where appropriate they should consider language that 
promotes a culture of enquiry rather than an environment where there are only facts and 
falsities by using "it might be the case that" or "it could be that" rather than "it is" or "it 
isn't". 
 

Teachers should maintain high standards of student behaviour so that students feel safe and 
are focused on their learning. Expectations of behaviour should be made clear and the 
teacher should model behaviour conducive to learning. If students are not meeting the 
required expectations of behaviour the teacher is responsible for taking-action 
proportionate to the offence in accordance to the Behaviour Policy. If a student is either 
persistently and over a series of lessons failing to meet expectations with low level poor 
behaviour (e.g. talking when the teacher is talking) or is guilty of a serious offence (one 
considered potentially harmful to another person's wellbeing or school property) the 
teacher should inform the Head of Department, Form Tutor and the Head of House. 
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Teachers should maintain records to inform themselves, parents, line managers or pastoral 
teams of each student's performance. This should be sufficient to track progress accurately, 
to inform report writing, completion of monitoring grids and lesson planning, and to enable 
the teacher to set meaningful academic targets. SEND and EAL information should be 
included.  
 

Teachers should collaborate with peers to share good practice and useful learning 
resources. 
 

Teachers should take advantage of opportunities to develop their practice such as: engaging 
with training, evaluating the impact of their pedagogy, observing others and seeking advice 
from colleagues 
 

Teachers should be aware of and implement guidance from the Learning Support 
Department to help students with additional learning needs achieve their full potential. This 
includes adhering to the SEND and EAL Policies. 
 

Teachers should follow the homework guidelines in the Departmental Handbook when 
setting homework.  
 

4.2.2. Heads of Department 
 

The Heads of Department should monitor the learning experience of students to ensure an 
appropriate level of consistency across the department. In order to do this they should 
undertake: lesson observations of their team members' lessons, exercises in pupil voice, and 
scrutiny of students' work and staff marking ("book looks"). The Head of Department should 
use this information to work out priorities for future departmental developments. If the 
Head of Department uncovers instances of standards not being met they should take action 
to address the issue and then continue to monitor the situation to check the issue has been 
resolved. The Academic Director should be kept informed if instances of underperformance 
are not rectified, repeated or are considered sufficiently serious. 
 

Records of monitoring activities described in the point above and minutes of department 
meetings should be kept. 
 

If a teacher indicates that there is a student who is having problems in terms of their 
performance or behaviour then the Head of Department should offer support and advice 
and ensure that parents and pastoral teams have been informed. The Head of Department 
should actively try to find out from their team whether there are students who are a cause 
for concern. The Head of Department should facilitate department wide discussion about 
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strategies to help students with difficulties to encourage the sharing of good practice. The 
Head of Department should review the monitoring grid submissions of their teams. 
 

The Heads of Department should support the teachers of their department by facilitating 
the sharing of good practice and resources by all members of their team. They should help 
staff within the team to plan and build on existing skills, enhance performance and to 
provide a strategic input to MTGS’s future success. 
 

The Heads of Department are responsible for ensuring that the curriculum on offer is well-
balanced, stimulating, challenging and interesting and fulfils the requirements of public 
examinations. They may delegate the writing of departmental schemes of work to willing 
members of the department but the Head of Department maintains responsibility. 
 

 Heads of Department should ensure that teachers and students have access to the most 
appropriate resources to support learning within the constraints of MTGS's budget. 
 

4.2.3. Senior Management Team (SMT) 
 

The SMT is responsible for coordinating and monitoring the different sections of the MTGS 
community to achieve the best possible learning outcomes.  
 

The SMT should facilitate and support the development of teaching skills. 
 

The SMT is responsible for whole school curriculum decisions with the aim being to create a 
well-balanced, stimulating, challenging and interesting curriculum and fulfilling the 
requirements of public examinations. 
 

The SMT should set the agenda for the future direction of teaching and learning in terms of: 
the focus of staff training, priorities set for Heads of Department to monitor, and annual 
evaluation of the learning experience of students across MTGS. 
 

The SMT should set school rules and ensure they are enforced to ensure students feel safe 
and in the right frame of mind to learn. 
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4.2.4. Learning Support (SEND) Department 
 

The Learning Support Department should support staff in identifying those with Special 
Educational Needs and Disability. 
 

The Learning Support Department should provide strategies for students and teachers to 
enact which will help SEND and EAL students fully access the school curriculum and learn as 
effectively as possible. 

 
 

4.2.5. Library, IT, and Premises Teams and Departmental Technicians 
 

The staff working in these areas of Professional Services are responsible for ensuring that 
the resources purchased, maintained and made available to students are focused on 
supporting learning outcomes, enriching the learning experience, and creating a safe and 
purposeful environment. 
 

The Library and IT teams should support students and teachers to acquire the skills and 
knowledge to access and make use of information efficiently as possible. 
 

The Librarian should support the development of independent learning skills and 
information literacy skills across the year groups by identifying specific needs and 
addressing them through targeted provision in PSHE and drop in sessions. 
 

4.2.6. Pastoral House Teams 
 

The Pastoral House Teams should monitor students' learning progress across the range of 
subjects by using school reports, exam results, pupil voice and work scrutiny. 
 

They should communicate with parents and teachers if there is a cause for concern in a 
student's learning progress with a view to determining the cause and finding a solution. 
 

They should help students monitor and evaluate their own learning and help them set 
targets or offer advice. 
 

They should communicate with parents and teachers to help identify behavioural or 
emotional impediments to a student's learning and help find strategies to help students and 
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teachers cope with these. 
 

4.2.7. Governors 
 

The Governors responsibility is to hold the SMT to account in its efforts to best provide for 
student learning. 

 

5. Ensuring the curriculum is suited to those who are able, gifted and talented 

We recognise that some of pupils at MTGS can be identified as gifted and talented. As they 
have a MidYis score on entry which is in excess of 125, the score usually used to define 
young people as mentally gifted and being in the top 5% of the ability range nationally.   

In addition, many of our pupils are very talented in one or more co-curricular areas, 
including music, drama and sport. Consequently, we consider that it would be invidious for 
the school to characterise any one group of our pupils as “Gifted and Talented”.  

Nonetheless, we recognise that pupils’ abilities will vary in different subjects and that it is 
essential to differentiate teaching and learning appropriately for the range of pupils we have 
in the school in order to stretch and challenge the most able and to provide support for the 
relatively less able. We acknowledge that pupils of very high ability have particular needs 
and we are committed to meeting them. All staff involved in delivering any aspect of the 
curriculum are expected to develop extension and enrichment activities which also take 
account of the need to differentiate between very bright pupils.  

This process is overseen and led by the Academic Director and the relevant Heads of 
Department. Head of Departments have the responsibility for ensuring that a programme of 
extension is integrated into the curriculum and through stretch activities, outside the formal 
curriculum, which may include the following (not an exhaustive list): 

• Sixth Form Enrichment Classes 
• Subject specific Olympiads 
• Attendance at external academic (and career-related) workshops and lectures 
• National and university competitions 
• Problem solving projects 
• Academic societies 

We also cater for the top end by offering the possibility to take on extra subjects at GCSE or 
A Level so that some pupils can take 10 rather than 9 GCSEs or 4 rather than 3 A-levels. We 
also offer the Extended Project Qualifications (EPQs).  

5.1. Indicators of High Ability  

The following are seen as indicators of high ability and are fostered in all pupils where 
possible: 
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• An ability to apply concepts to novel material and to make connections between 
ideas 

• An independent, curious, questioning approach to learning 
• The ability to think creatively and with originality 
• The ability to think abstractly and analytically 
• Persistence, insightfulness and resourcefulness in solving problems 
• Strong evaluative skills, high quality reasoning 
• A willingness to speculate and make hypotheses to extend understanding 
• Domain-specific talents (physical coordination, musical aptitude, ‘ear’ for languages 

etc.) 
 

5.2. Implications for Teaching and Learning 

We aim to present challenge to our pupils at all levels. This is done by: 

• Use of open-ended tasks, enabling all pupils to respond at their own level 
• Encouraging evaluation and analysis and avoiding over-emphasis on right/wrong 

answers 
• Open-ended questioning; asking pupils to justify their answers and respond in 

greater depth 
• Problem-solving activities of varying levels of difficulty 
• Focusing on process rather than outcome to encourage risk-taking In all areas of the 

curriculum the emphasis is on encouraging pupils to think for themselves. 

We feel that depth of knowledge and good learning habits, which equip pupils for sixth 
form study and beyond, are more important than accelerated learning and the 
acquisition of a host of GCSEs. 

6. Ensuring curriculum progress is assessed and recorded in line with our wider aims  

Assessment is an integral part of any curricular planning. There are two key types; formative 
assessment to improve learning and summative assessment to assess learning.  

Assessment should enable a pupil to know how well she has mastered the learning 
objectives on which she is currently working and what she needs to do to improve. It should 
also allow the teacher to check the students’ learning and plan subsequent lessons 
appropriately. There are a number of different forms of assessment such as questioning 
techniques in class, peer assessment, self-assessment, comment-only marking and giving 
grades. 

6.1. Assessment and recording of pupil progress 
 

6.1.1. Assessment 
 

 In general, assessment at MTGS should follow the principles of Assessment for Learning. 
This means that most assessment by teachers should take the form of comment-only 
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marking and should include comments about how far the pupil has been successful in 
meeting the learning objectives set by the teacher and what needs to be done to improve. 

It is recognised that careful, detailed, comment-only marking of work takes time. Therefore, 
it is unlikely to be practical to mark every class’s books in this way every week. This is 
especially true for subjects that have just one contact period a week at Key Stage 3. 
Different types of task requiring a range of assessment techniques should be incorporated in 
the departmental schemes of work. 
 

 In Years 10 - 13 teachers should avoid the systematic awarding of grades or marks unless 
the work set is answering a question from a public examination past paper. Grades should 
reflect the standards of the appropriate qualification (GCSE, A-level etc.). However, at 
regular intervals a grade should be awarded on a substantial piece of work that will best 
reflect recent learning objectives. Aiming to grade one piece of work each half-term would 
be appropriate. As public exams approach for those in Years 11-13, individual teachers 
might feel that the learning needs of their pupils will best be served by more frequent 
grading. 
 

In Years 7-9 the expectation is that marking will be predominantly comment only. 
 

Numerical marks can be awarded when: 
 

the assignment was made up of a series of short answers that are either right or wrong 
(such as vocabulary test or a maths test) so that the student would be capable of counting 
the number of right answers themselves; 
 

 the assignment is a substantial piece of work and the awarding of a mark is considered 
helpful for students to understand success criteria. Marks for assignments of this nature 
should always be accompanied by a document giving clear descriptions of how marks are 
awarded generally and a clear written explanation so that the individual understands how 
their mark has been awarded; awarding of marks in these circumstances should only occur 
half termly in any one subject. 
 

 Effort grades should be not used as research has shown that teachers are more likely to 
award high grades to students at either end of the ability spectrum. Students’ perceptions 
are that such grades rarely reflect the amount of time that has been spent on a piece of 
work. 
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Comment-only marking should explain clearly what has been achieved with regards to the 
learning objectives, giving specific examples, and indicate as far as possible what needs to 
be done in order to improve, again giving specific examples. 
 

It is essential to give pupils time to read a teacher’s comments when the homework is given 
back and ideally to give the students time to improve the work either immediately in class 
or for homework. Students should be encouraged to annotate their work to record any oral 
feedback when they get work back. 
 

Students should be given the opportunity to demonstrate that they have understood and 
made progress towards targets set. For example: 
 

- Students could be encouraged to write replies to written teacher comments and 
teachers could respond to create a dialogue; 

- Students could be asked to redraft work; 
 

Students could be required to write some targets on their next piece of work or in a learning 
diary. 
 

The form of assessment will tend to vary depending on whether it is short, medium or long 
term:  

- Short term assessments might take the form of questioning in class or observation 
of the pupils’ work in class or for homework. It allows the teacher to monitor the 
pupils’ learning and plan appropriately. 

- Medium term assessment might take the form of an end of unit test or a substantial 
piece of written work. Its aim is to review the progress that the pupils are making 
over time in relation to the main objectives set out in the departmental schemes of 
work. Clear feedback should be given by teachers so that pupils can set themselves 
new targets. 
 

- Long term assessments take the form of an examination and are set towards the 
end of a school year for Years 8 to 10 and 12 and towards the end of the Autumn 
Term or during the Spring Term for Years 11 and 13. They are used to assess 
progress against school and national targets. Parents and students do not receive 
grades for Years 8 and 9 end of year exams, grades are for internal use only. Instead, 
Year 8 and 9 parents are informed of progress via the reports. For Years 10 to 13 
grades are awarded. 
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6.2. Recording 
 

Where comment-only marking is the norm, the issue of what to record in mark books can be 
problematic. Some staff record marks in their mark books even when not writing marks on 
pupils’ work. Others record a summary of their comments on the pupils’ work. Others have 
a system for recording whether work is excellent, good or deficient (or similar) with ticks, 
crosses etc. The key thing is to have a record of the progress that pupils are making. It 
should be remembered that mark books may need to be shown to Heads of Departments or 
to an Inspector. Departments may wish to have online shared mark books, this is the 
decision of the Head of Department. 
 

A student’s exercise book, file or electronic portfolio e.g. EPQs should provide a record of 
progress so that a teacher can look back at previous advice and see how well the pupil has 
used it in subsequent pieces of work. It is also possible for the pupil to communicate with 
the teacher by responding to the latter’s comments. 
 

Both internal and external exam results are stored on the portal. The girls’ MidYIS and ALIS 
scores are stored in a shared area and portal. MidYis and ALIS scores are not routinely 
shared with students. The decision to share ALIS or MidYis data with a student or their 
parent can only be made with the approval of the Head of School.  
 

School reports are written by subject staff. Reports should be positive and point to future 
development. They should be detailed and couched in everyday language. Specific, 
achievable and personalised targets should be set for girls. These should be discussed and 
explained to girls. 
 

There is a regular pattern of reports and parents’ evenings. Both the format of the report 
and the schedule of reporting are kept continuously under review with a view to keeping 
parents fully informed on their daughter's progress and to focus attention on appropriate 
learning targets. 
 

Entry examination marks and key stage results, where known at entry in Year 7, are further 
important sources of information about individual pupils. 
 

Individual target setting is also important, whether recorded at the foot of a piece of work 
or in a report to parents. The teacher should keep a record of the target and note when it 
has been achieved.  
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6.3. Expectations of Staff 
 

It is the responsibility of the Heads of Department to ensure that departmental handbooks 
contain assessment policies reflecting the school’s overall policy as outlined above, whilst at 
the same time incorporating specific departmental needs. 
 

Assessment and feedback on progress should be an integral part of lesson planning. 
 

It is the responsibility of every teacher to consider how achievement will be assessed and to 
explain this to his/her students. 
 

Teacher assessed homework and tests must be marked and returned to students within two 
weeks unless the piece of work is unusually extensive, for example a termly project. In the 
case of a large project the Head of Department can judge how long work should take to be 
returned. Ideally, routine homework should be returned within one week. The frequency at 
which teachers should mark work is set by each department’s own assessment policy. Each 
department’s policy must be approved by the Academic Director. A guide to the frequency 
at which work is marked in each department will be made available to parents at the start of 
each academic year via the school portal. 
 

When marking work that contributes to the awarding of a qualification (a Non-Examined 
Assessment) a teacher must follow departmental guidelines. The Head of Department is 
responsible for ensuring departmental guidelines follow the Merchant Taylors’ Girls’ School 
Non-Examination Assessment Procedure found on the Exams area of the parent portal.   
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7. Ensuring student progress towards meeting the curriculum objectives is properly 
reported  

The school recognises that regular written reports are essential to promote students’ 
learning. Written reports enable staff to give students structured and positive feedback and 
advice for future improvement in a way which complements the regular communication 
achieved through marking and assessment of work and interchanges in class. Reports 
provide students with the opportunity to take stock of their progress and to set themselves 
targets for their future learning through the report reading sessions which are held with 
staff as part of every reporting occasion. Reports are also an essential element in the 
school’s communication with parents. They give vital information on girls’ performance and 
cement the essential partnership between school and home, assisting each student to 
achieve her “personal best” in line with the school’s objectives for pupils. Reports provide 
data to add to our understanding of a pupil’s progress over time.  

Detailed instructions to staff on the procedures for writing reports are provided to staff at 
the start of each academic year. The report system is an organic one and is kept under 
review to ensure its relevance and effectiveness. The Reporting Schedule should therefore 
be regarded as a statement of current practice, which may change from time to time, rather 
than as fixed and final.   

Parents are informed of their daughter's progress across the year in line with the Reporting 
Schedule that they are sent at the start of each academic year. 

Data on pupil progress, such as termly assessment points such as end of unit tests and end 
of year exams, is kept internally to track progress. Parents are informed if this data indicates 
a cause for concern by the Head of House (if the problem is across the board) and/or Head 
of Department for specific subjects. 
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CURRICULUM: Years 7, 8 & 9 

 

SUBJECTS NUMBER OF PERIODS (5 x 65min periods/day) 

 Year 7 (3 forms) 
 

Year 8 (3 forms) 
 

Year 9 (3 forms) 

English 3 3 3 

Mathematics 3 3 

(sets 1 – 3) 

3 
(sets 1 – 3) 

Languages 3 

Choice of Sp or Fr 
and GM or Mn 

3 

Choice of Sp or Fr 
and GM or Mn 

2 (Lang 1) 

2 (Lang 2)* 
 

History 1 1 1 

Geography 1 1 1 

R.S. 1 1 1 

Classical Studies 1 1 1* 

Latin 1* 

Physics 1 1 1 

Chemistry 1 1 1 

Biology  1 1 1 

Music 1 1 1* 

Drama 1 1 1* 

Art 1 1 1* 

Design Technology 1 
(½ classes) 

1 
(½ classes) 

1* 

I.C.T/Computer 
Science 

1 1 1* 

P.E. 2 2 2 

P.S.H.E./ER (inc FT, 
assembly) 

2 2 2 

Global Perspectives   1 

 25 25 25 

   • Option 
Subjects (6 
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periods in 
total) 

 

 
 
CURRICULUM: YEARS 10 & 11 

 

 
SUBJECTS 

 

 
NUMBER OF PERIODS (5 x 65min periods/day) 

 

Year 10 (3 forms) Year 11 (3 forms) 

English (Language & Literature) 3 3  

Mathematics 3 
(sets 1 – 4) 

3 
(sets 1 – 4) 

P.S.H.E./ER (Form time, 
assembly) 

2 2 

Physics, Chemistry, Biology 
0r Trilogy 

6  or 
4 

6  or 
4 

Global Perspectives 2 2 

Humanity: H / G / RS / CC 2 2 

Language.: Fr / Sp / Gm/Lat 2 2 

Additional Option(s) 2 or 4 2 or 4 

PE 2 2 

Enrichment (extra GCSE, 
Sociology, Crest Award, Support, 
Private Study) 

2 2 

 25 25 

OPTIONS: History, Geography, R.S., Classical Civilisation, Latin, German, French, 
Spanish, Art & Design, Music, Computer Science, Drama, Design Technology. Physical 
Education 

CURRICULUM: YEARS 12 & 13: 

Students have 5 periods/week of their A level subjects in addition to PSHE, Enrichment, PE 
and EPQ. 
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Appendix 1 – Enrichment example 

 

Year 11 (64 students) 

Overview 
GCSE 

Psychology  
GCSE 

Business 
Studies 

GCSE RS 
Short 

Course 

Sports Leader 
Award 

Remaining 

Number: 17 Number:  
17 

Number 
TBC 

staff 
availability? 

Number 
TBC 

Max: 30 
pupils 

2 h/wk 2 h/wk 2 h/wk  2 h/wk 
 

Year 11 Enrichment Timetable 

Lesso
n 1 

Wee
k 1  

Wed 
P5 

• Fitness Suite (staff supervision only) 
• Study Skills (K Howard) 
• Catering for One AT MTBS, 45 mins 

(staff supervision) 
• Volunteering(supervision)/RBL/Person

al Finance(staff deliver ready-made 
resource) 

Lesso
n 2 

Wee
k 2 

Mo
n P5 

Lesso
n 3 

Wee
k 2 

Tue 
P5 

Lesso
n 4 

Wee
k 2 

Fri 
P1 

 Catering for One: Life skills: table behaviour in restaurants, cooking, 
sauces, gravy, flavours, living on your own, cooking for your loved 
ones. Labour cost and food cost, budget code 

If One Class ONLY (Max 25, some go to RS short course)  

 Autumn and 
Spring Term 

4 options 
1 for 
each 

lesson/2 
wk 

Study Skills  Fitness Suite  

Catering for 1  Volunteering/Other 
option  
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Summer 
Term 

2h/week for max 4 weeks 
• MFL Speaking Practice sessions 

• Subject Clinics or Supervised Private Study 
Periods 

NB: If Stanfield cannot take big class, other option needs to be 
offered. RBL is available. 

Year 11 Two classes options 
 L1 

Wee
k 1 
Wed 
P5 

L2 Week 2 Mon 
P5 

L3  Week 2 Tue 
P5 

L4 Week 2 Fri P1 

Cla
ss I 

Cater
ing 
for 
one 

Study skill Fitness Suite Volunteering/Fin
ance/RBL 

Cla
ss 
II 

Study 
Skill 

Volunteering/Fin
ance/RBL 

Catering for one Fitness 

  OR   
Cla
ss I 

Cater
ing 
for 
one 

Fitness Suite Study skills Volunteering/Fin
ance/RBL 

Cla
ss 
II 

Study 
skill 

Volunteering/Fin
ance/RBL 

Catering for one Fitness Suite 

  OR   
Cla
ss I 

Cater
ing 
for 
one 

Volunteering/Fin
ance/RBL 

Fitness Suite Study Skills 

Cla
ss 
II 

Study 
skills 

Fitness Suite Catering for one Volunteering/Fin
ance/RBL 

  OR   
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Cla
ss I 

Cater
ing 
for 
one 

Fitness Suite Volunteering/Fin
ance/RBL 

Study Skills 

Cla
ss 
II 

Study 
skills 

Volunteering/Fin
ance/RBL 

Catering for one Fitness Suite 

 

 

 

 

Two Classes Option 2 (volunteering for Junior Sports) 
                                                                                                              Lesson 
1                    Lesson 2 
Autumn & 
Spring Term 
Study and 
catering can 
swap 

Class I Week 1 Study skills 
 Wed P5 

Fitness/Yoga 
Fri P3 

Week 2 Catering for 
one 

Mon P5 

? Option 
Tue P1 

Class 
II 

Week 1 Catering for 
One 

Wed P5 

Volunteering 
for Junior 

Games 
Fri P3 

Week 2 Study Skills 
Mon P5 

? Option  
Tue P1 

NB: 1) By offering volunteering for Junior Games, could free Week 2 
Tues P1 for Fitness Suite? 

2) Free RBL to deliver the same option to both classes. 

Year 11 Enrichment Timetable  

Lesson 
1 

Week 
1  

Wed 
P5 

J Blunt, M Gevosoni, K Monk, H Heaton, R 
Hames, G Beckett, J Whitton,  
C Ventre, R Smith;  J Mayne;  
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Lesson 
2 

Week 
2 

Mon 
P2 

DC? R Smith; P Roberts?; P Price; E Gregson-
Burt; C Ventre; A Jones; JQI? 

Lesson 
3 

Week 
2 

Tue 
P5 

J Blunt; LOS? Rain; J Whitton; C Ventre; SSH; 
P Roberts?; L Wright; 
 J Mayne; P Davenport? E Wikson;  

Lesson 
4 

Week 
2 

Fri 
P1 

J Blunt; R Smith; P Roberts?; M White; A 
Jones; E Gregson-Burt; AHA; SSH; J Lynch; 
Rain; L Wright;  

 

 

Year 10 (65 students) 

Overview  
Crest  

£10 per entry 
LAMDA 

£200 
GCSE RS 

Short 
Course 

Sports 
Leader 
Award 

Remainin
g 

Number TBC  Number 
TBC 

?Number 
TBC 

Staff (J 
Weare?? Or 

Patrick?) 

Number 
TBC 

 

1h/wk 
1h/Enrichmen

t 
 

2 h/wk 
Whole year 
Qualificatio

n at end 

2 h/wk 
Whole year 
Qualificatio

n at end 

2 h/wk 
Whole year 
Qualificatio

n at end 

2 h/wk 

 

NB:  

• Depending on the number that opt for all the Whole-Year options, 
we will need to cater for either 2 or 3 classes. 

• 6 options need to be chosen and finalised. 

Year 10 Enrichment Timetable (every fortnight)  

Lesson 
1 

Week 1  Thur P1 
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Lesson 
2 

Week 2 Wed P2 • Catering has to be Lesson 3 
Week 2 Thur P4 

Lesson 
3 

Week 2 Thur P4 

Lesson 
4 

Week 2 Fri P2 

 

 

Options: 

Students who have not opted for LAMDA, Sports Leader Award or RS 
Short GCSE course.  

1. Catering for One (Chartwell, 
budget?)
 
supervision 

2. Fitness Suite 
 
supervision 

3. Entrepreneur and Personal Finance (C. Ventre 
planning)
 
resource ready 

4. Sign Language (licence still 
valid)
 
resource ready 

5. Jane Austin 
Society
 
RBL deliver 

6. LAMDA Public Speaking 
 
E Gregson-Burt 

7. Global Links 
 
G Beckett? 
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8. Yoga 
(budget)
 
supervision 

If Two classes  
  Lesson 

1 
Lesson 
2 

Lesson 
3 

Lesson 
4 

 

Autumn 
Term 

Class 
I 

Option 
A 

Option 
B 

Option 
A 

Option 
B 

11-
12h/term 
per 
option 

Class 
II 

Option 
B 

Option 
A 

Option 
B 

Option 
A 

Spring  
Term 

Class 
I 

Option 
C 

Option 
D 

Option 
C 

Option 
D 

11h/term 
per 
option Class 

II 
Option 
D 

Option 
C 

Option 
D 

Option 
C 

Summer 
Term 

Class 
I 

Option 
E 

Option 
F 

Option 
E 

Option 
F 

8-
9h/term 
per 
option 

Class 
II 

Option 
F 

Option 
E 

Option 
F 

Option 
E 

 

Three Classes Option 1  
 Half 

Term 
1 

Half 
Term 
2 

Half 
Term 
3 

Half 
Term 
4 

Half 
Term 
5 

Half 
Term 
6 

A: 12h 
B: 11-
12h 
C: 11h 
D:11h 
E:4-5h 
F:4-5h 

Class 
I 

A B C D E F 

Class 
II 

B C A E F D 

Class 
III 

C A B F D E 

 

Three Classes Option 2 
  Lesson 

1 
Lesson 
2 

Lesson 
3 

Lesson 
4 

NB 

Term 
1 

Class 
1 

A B A B Term 1:  
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 Class 
2 

B A B A 4 staff 
required 
 
Term 2:  
4 staff 
required 
 
Term 3: 
5 staff 
required 

 Class 
3 

C D C D 

      
 Class 

1 
C D C D 

Term 
2 

Class 
2 

E F E F 

 Class 
3 

F E F E 

      
Term 
3 

Class 
1 

E F E F 

 Class 
2 

C D C D 

 Class 
3 

A B A B 

 

Year 10 Enrichment Timetable (every fortnight)   

Lesson 
1 

Week 
1  

Thur 
P1 

LOS; P Roberts? J Lynch; H Heaton; G 
Beckett; Rain; Emma Gregson Burt 

Lesson 
2 

Week 
2 

Wed 
P2 

LOS; R Smith; P Roberts? H Heaton; Rain; 
Emma Gregson Burt; E Wilkson 

Lesson 
3 

Week 
2 

Thur 
P4 

J Blunt; R Smith; P Roberts? H Heaton; R 
Hames; G Beckett, Rain, AHA;  
J Mayne; P Davenport? E Wilkson 

Lesson 
4 

Week 
2 

Fri 
P2 

P Roberts? J Lynch; H Heaton; P Price; R 
Hames; G Beckett, Rain; SSH;  
K Monk; P Davenport? 
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